Introduction

This book is written for persons who have the task of bringing about delib-
erate behavior changes in themselves or others. Anyone may want to accom-
plish a personal behavior change—to weigh less, to work more, to smoke
less, or to socialize more. Many persons are charged with making behavior
changes—parents in their children, teachers in their students, counselors in
their clients, institutional staff in their residents, and employers in their
employees. And many persons choose to support behavior changes in each
other—marital partners, lovers, coworkers, colleagues, and friends.

Persons who know how to bring about deliberate behavior change in
themselves, or in others, also know that, at first, the change may not be wide-
spread enough to be truly valuable. A child with poor articulation is taught
better speech by a therapist in a clinic and speaks better to the therapist there,
but continues to show poor articulation elsewhere with other persons. An
overweight man reduces his eating to within desired limits in his home, but
he still overeats in restaurants, at parties, in friends” homes, and at movies
and sporting events. A mother easily teaches her son to say “please” when
asking for food at the table, and “thank you” when receiving a gift, but she is
dismayed when he does not say “please” when asking for help or “thank
you” when help is given.

In these cases, the persons causing the behavior change needed a more

widespread effect than they have created directly. They probably expecte@'

that the changes they had made directly would be enough, so thata ”con?:.
or “rule” had been taught, a “skill” learned, or a “habit” formed— at
the other desired behavior changes would follow naturally. In these Cases,
they were disappointed. They probably wondered if they had t \%poorly,
and, more than likely, they suspected that their student was notvery bright.
(The man trying to eat less probably concluded that he had § ill power.”)

This book offers all such persons two lessons— ive one and an
active one.

The passive lesson is that teaching one example ngéehautomatically instills a
concept, a rule, or a habit. Learning one aspect of\anything never means that
you will automatically know the rest of it. Dgiftg something skillfully now
never means that you will always do it esisting one temptation con-
sistently never means that you now hay¢ gharacter, strength, and discipline.
Thus, it is not the learner who is &‘I}, earning disabled, or immature,
because all learners are alike in tth ard: no one learns a generalized lesson
unless a generalized lesson is tau%o
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2 How To Manage Behavior

The active lesson is that there are ways to teach a generalized lesson, or at least
encourage one to be learned. To approach the active lesson, we need to always
think of what we teach in terms of these sequential questions:

1. What lesson or lessons are we going to teach directly?

2. Does what we want the student to learn stop with what we are
going to teach directly, or does it need to be more widespread and
generalized than the examples we will teach?

3. If what we want the student to learn needs to be more generalized
than the examples we intend to teach, are prepared to teach, know
how to teach, are willing to teach, or have time and materials
enough to teach, then what are all the ways in which the lesson
needs to be more generalized?

4. Considering all the ways in which we want this lesson to be general-
ized, what are the most likely methods for teaching so that the result
is a sufficiently generalized learning?

The answers to question 4 are the major business of this book. But do not
lose sight of the fact that before you can effectively use the answers to ques-
tion 4, you need to answer question 3 as carefully, accurately, and thoroughly
as possible. An answer to question 3, in turn, first requires answers to ques-
tions 1 and 2. The answer to question 3 usually will determine the answers
question 4; and failure to answer question 3 usually will mean that yqu&
only throwing dice when you try to choose a method for generahz
you are going to teach.

This discussion is introductory; it needs examples to becom: %l But
before those examples are considered, some background is in

\\
Some Concerns ’2}\@

Concern 1 (Q

This book is written for persons who alread how to make systematic,
deliberate behavior changes. If that is no of you, then you are reading
the wrong book. Trying for generalize @vxox changes is something you
need to learn very soon after you le to make behavior changes, or, if
you learn concurrent lessons w you learn how to make behavior
changes. Butitis useless to try t 890 these methods before you have learned
how to make behavior ch metimes, it may be worse than useless. As
road signs in some very 1t parts of the British Commonwealth occa-
sionally state, “You Have Been Warned!”

How do you know if you already know how to make some kinds of sys-
tematic and deliberate behavior changes? The fact that you have sometimes






