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HELP® 3
Handbook of Exercises for Language Processing
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Grades

Skills Ages

Evidence-Based Practice

� Language issues that underlie and support the school curriculum need to be addressed (RCSLT, 2005).

� Impairments in the ability to comprehend concepts will negatively affect communication and should
be targeted for intervention (ASHA, 2000).

� Summarization is a skill that helps students identify main ideas, generalize what they have read, and
recall information needed to answer comprehension questions (NRP, 2000).

� Explicitly teaching and reinforcing inference skills, including understanding idioms, yields better overall
text comprehension, text engagement, and metacognitive thinking.  Students should cite evidence
they used to draw conclusions in order to make the implicit process of making inferences more
explicit (McMackin & Lawrence, 2001).

� Children with language impairments have greater deficits in social cognitive processing than children
with normally developing language, particularly recognizing emotions, solving social problems,
identifying the feelings of each participant in a conflict, identifying and evaluating strategies to
overcome obstacles, and knowing when a conflict is resolved (Cohen et al., 1998).

� Reasoning and critical thinking are necessary skills for competence across the curriculum.  They require
students to examine, relate, and analyze all aspects of a problem or situation.  Students engaged in
critical thinking must make associations that connect problems with their prior knowledge (Pelligrini,
1995).

HELP 3 incorporates these principles and is also based on expert professional practice that is functionally based.
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� 6 through adult

� 1 and up

� concepts

� paraphrasing

� critical thinking

� social language
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